
Cases	
  and	
  examples	
  	
  

Case	
  studies	
  in	
  Architecture,	
  English	
  literature,	
  and	
  
Journalism	
  (UK)	
  	
  

This	
   paper	
   presents	
   three	
   case	
   studies	
   in	
   Architecture,	
  
English	
   literature	
   and	
   Journalism	
   respec7vely	
   to	
   illustrate	
  
different	
   forms	
   of	
   experien7al	
   learning.	
   Each	
   case	
   study	
  
was	
  closely	
  linked	
  to	
  the	
  professional	
  knowledge	
  and	
  skills	
  
needed	
   in	
   that	
   par7cular	
   discipline.	
   Students	
   were	
  
required	
   to	
   go	
   outside	
   of	
   the	
   academic	
   environment	
   and	
  
work	
   closely	
   with	
   people	
   in	
   the	
   wider	
   community.	
   An	
  
important	
  component	
  in	
  the	
  assessment	
  used	
  in	
  all	
  of	
  the	
  
three	
  cases	
  was	
  cri7cal	
  reflec7on,	
  which	
  took	
  various	
  forms	
  
such	
   as	
   reflec7ve	
   journals	
   and	
   cri7cal	
   evalua7on	
   of	
   one’s	
  
own	
  work.	
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A	
   framework	
   for	
   collabora>ve	
   assessment	
   in	
   Law	
  
(Australia)	
  	
  

This	
   paper	
   introduces	
   a	
   collabora7ve	
   assessment	
  
framework	
   for	
   work	
   integrated	
   learning.	
   The	
   key	
  
assessment	
   component	
   is	
   a	
   porWolio	
   that	
   includes	
   the	
  
report	
   of	
   the	
   workplace	
   supervisor,	
   the	
   students’	
  
ar7cula7on	
   as	
   to	
   their	
   acquired	
   competence,	
   and	
  
suppor7ng	
   evidence	
   of	
   the	
   competence	
   provided	
   by	
   the	
  
academic	
  supervisor.	
  This	
  collabora7ve	
  model	
  was	
  adopted	
  
in	
  assessing	
   internship	
   in	
  an	
  undergraduate	
   law	
  course.	
   It	
  
was	
  found	
  that	
  a	
  majority	
  of	
  the	
  students	
  valued	
  this	
  form	
  
of	
  assessment.	
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Assessing	
   graduate	
   quali>es	
   in	
   a	
   Commerce	
  
internship	
  (Australia)	
  	
  

An	
   internship	
   programme	
   was	
   designed	
   to	
   develop	
  
graduate	
   quali7es	
   (e.g.,	
   being	
   innova7ve	
   and	
   flexible,	
  
informed	
   and	
   connected)	
   for	
   students	
   in	
   Faculty	
   of	
  
Commerce	
  at	
  the	
  University	
  of	
  Wollongong.	
  Students	
  spent	
  
a	
   certain	
  period	
  of	
  7me	
   in	
  host	
   organisa7ons	
  where	
   they	
  
needed	
  to	
  face	
  and	
  handle	
  day-­‐to-­‐day	
  business	
  challenges.	
  
Students	
  were	
  assessed	
  through	
  e-­‐logs,	
   learning	
  modules,	
  
and	
   reflec7ve	
   journals.	
   E-­‐logs	
   provided	
   students	
   with	
  
opportuni7es	
   to	
   document	
   daily	
   ac7vi7es	
   and	
   thoughts.	
  
Learning	
  modules	
   focused	
   on	
   generic	
   skills	
   development,	
  
which	
   required	
   students	
   to	
   go	
   through	
   case	
   studies	
   and	
  
respond	
   to	
   ques7ons.	
   One	
   requirement	
   of	
   the	
   reflec7ve	
  

journals	
   was	
   that	
   students	
   should	
   review	
   how	
   they	
   had	
  
developed	
   the	
   graduate	
   quali7es	
   as	
   an	
   outcome	
   through	
  
the	
  internship	
  placement.	
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Training	
  in	
  interpersonal	
  communica>on	
  in	
  Medicine	
  
and	
  Health	
  (Finland)	
  	
  	
  

The	
   paper	
   presents	
   a	
   model	
   for	
   designing	
   and	
  
implemen7ng	
  interpersonal	
  communica7on	
  training.	
  Three	
  
experien7al	
   learning	
   methods	
   –	
   simulated	
   pa7ents,	
   role-­‐
play,	
  and	
  theatre	
  in	
  educa7on	
  –	
  are	
  compared	
  and	
  all	
  seem	
  
equally	
  suitable	
  for	
  second-­‐year	
  medical	
  students,	
  and	
  can	
  
be	
   used	
   in	
   other	
   disciplines.	
   The	
   communica7on	
   training	
  
models	
   include	
   students’	
   ac7ve	
   observa7on	
   of	
   simulated	
  
doctor-­‐pa7ent	
   interac7on,	
   their	
   reflec7ons	
   about	
   the	
  
interac7on,	
   prac7sing	
   communica7on	
   skills	
   in	
   a	
   doctor’s	
  
role,	
   as	
   well	
   as	
   debriefing	
   and	
   feedback	
   discussions.	
  
Generally,	
   integra7ng	
   communica7on	
   training	
   with	
   an	
  
actual	
   health	
   care	
   visit	
   can	
   help	
   medical	
   students	
   to	
  
appreciate	
   communica7on	
   skills	
   at	
   an	
   early	
   stage	
  of	
   their	
  
studies.	
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Assessing	
  a	
  Public	
  Policy	
  internship	
  holis>cally	
  
(Australia)	
  	
  	
  

This	
   ar7cle	
   reports	
   a	
   holis7c	
   assessment	
   approach	
   in	
   a	
  
Policy	
   Internship	
   Programme	
   at	
   Deakin	
   University,	
   which	
  
involved	
   three	
   key	
   elements:	
   prepara7on,	
   collabora7on,	
  
and	
  reflec7on.	
  Prepara7on	
  referred	
  to	
  the	
  development	
  of	
  
students’	
   assessment	
   skills	
   through	
   providing	
   them	
   with	
  
opportuni7es	
   to	
   evaluate	
   different	
   aspects	
   of	
   a	
   policy	
  
document.	
   Collabora7on	
   was	
   a	
   process	
   during	
   which	
  
students	
   nego7ated	
   a	
   research	
   contract	
   with	
   workplace	
  
and	
   academic	
   supervisors.	
   In	
   the	
   contract,	
   goals,	
  
objec7ves,	
  criteria	
  for	
  assessment	
  and	
  ac7on	
  plans	
  should	
  
be	
   specified.	
   Regarding	
   the	
   reflec7on,	
   students	
   were	
  
required	
   to	
   analyse	
   their	
   experiences	
   and	
   draw	
  
implica7ons	
   within	
   a	
   broader	
   frame	
   of	
   public	
   policy.	
  
Integrated	
  in	
  their	
  workplace	
  experiences,	
  this	
  assessment	
  
approach	
   facilitated	
   students’	
   learning	
   of	
   disciplinary	
  
knowledge	
  as	
  well	
  as	
  learning	
  from	
  assessment.	
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Perspec>ves	
  and	
  Case	
  Examples	
  from	
  Elsewhere	
  



Fostering	
  cri>cal	
  reflec>on	
  of	
  everyday	
  environment	
  
through	
  the	
  use	
  of	
  autoethnography	
  (UK)	
  

In	
  the	
  course	
  Adver7sing	
  and	
  Consumer	
  Culture,	
  third-­‐year	
  
students	
   were	
   engaged	
   with	
   the	
   taught	
   theory	
   through	
  
experience;	
   the	
   assignment	
   could	
   be	
   either	
   an	
   academic	
  
essay	
   or	
   an	
   autoethnographic	
   essay.	
   Students	
   met	
   at	
   a	
  
shopping	
   centre	
   where	
   they	
   were	
   given	
   ‘estrangement’	
  
tasks	
   related	
   to	
   the	
   module	
   content.	
   They	
   shared	
   and	
  
discussed	
   their	
   experiences	
   during	
   debriefing,	
   and	
   made	
  
connec7ons	
   to	
   theory.	
   Many	
   themes	
   emerged	
   from	
   the	
  
wrimen	
   assignment,	
   and	
   the	
   teacher	
   gave	
   informal	
  
feedback	
   to	
   help	
   students	
   extend	
   their	
   perspec7ves.	
   The	
  
benefits	
   and	
   limita7ons	
   of	
   autoethnographic	
   assignment	
  
are	
  discussed.	
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Experiential	
  learning	
  through	
  undergraduate	
  research	
  
experiences	
  (Australia)	
  

This	
   paper	
   reveals	
   five	
   different	
  models	
   of	
   designing	
   and	
  
implemen7ng	
   undergraduate	
   research	
   experiences:	
  
appren7ceship,	
   industry	
  project,	
   inquiry	
  project,	
  methods	
  
course,	
  and	
  mixed	
  model.	
  Typically	
  students	
  are	
  engaged	
  in	
  
researching	
   literature	
   to	
   develop	
   their	
   research	
   projects	
  
and	
   professional	
   prac7ces,	
   analysing	
   data	
   or	
   evidence	
  
relevant	
   to	
   their	
   discipline,	
   or	
   working	
   on	
   a	
   research	
  
ques7on	
   based	
   on	
   a	
   current	
   problem	
   in	
   research	
   or	
  
industry.	
   For	
   example,	
   law	
   students	
   extract	
   evidence	
   of	
  
relevant	
   legal	
   precedent	
   to	
   form	
   a	
   convincing	
   oral	
  
argument	
  while	
  science	
  students	
  perform	
  quan7ta7ve	
  data	
  
analysis	
   essen7al	
   for	
   graduates	
   entering	
   the	
   profession.	
  
Assessment	
   tasks	
   for	
   each	
  model	
   are	
   iden7fied,	
   including	
  
cri7cal	
   literature	
   research,	
   journal	
   ar7cle,	
   porWolios,	
   oral	
  
presenta7on,	
  and	
  policy	
  recommenda7ons.	
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Issues	
  and	
  recommenda1ons	
  	
  

Burning	
  questions	
  in	
  assessing	
  experiential	
  education	
  (US)	
  	
  

This	
  ar7cle	
  posts	
  a	
  number	
  of	
  essen7al	
  ques7ons	
  regarding	
  
assessing	
  experien7al	
  educa7on,	
  for	
  example,	
  why	
  we	
  are	
  
doing	
   assessment	
   and	
   what	
   we	
   are	
   assessing.	
   	
   It	
   argues	
  
that	
   it	
   would	
   be	
   necessary	
   to	
   engage	
   faculty,	
   staff,	
  
students,	
   site	
   personnel,	
   and	
   community	
   members	
   in	
  
answering	
   these	
   ques7ons	
   together.	
   Assessment	
   of	
  
experien7al	
   learning	
   should	
   therefore	
   extend	
   beyond	
  

documen7ng	
   learning	
   to	
   engage	
   faculty	
   members	
   in	
  
iden7fying	
   and	
   designing	
   approaches	
   that	
   can	
   address	
  
their	
   ques7ons	
   and	
   puzzles	
   (or	
   so	
   called	
   ‘burning	
  
ques7ons’)	
   about	
   student	
   learning.	
   Among	
   various	
  
assessment	
   methods,	
   a	
   learning	
   porWolio,	
   a	
   purposeful	
  
collec7on	
  of	
  a	
  series	
  of	
  student	
  reflec7ons	
  presented	
   in	
  a	
  
structured	
   way,	
   was	
   suggested	
   to	
   be	
   the	
   most	
  
comprehensive	
  method	
  for	
  assessing	
  experien7al	
  learning.	
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Designing	
  work-­‐integrated	
  learning	
  assessment	
  
(Canada/	
  Australia)	
  	
  

With	
   explicit	
   references	
   to	
   a	
   number	
   of	
   challenges	
   in	
  
assessing	
   work-­‐integrated	
   learning,	
   in	
   par7cular,	
   the	
  
complexity	
   and	
   unpredictability	
   of	
   the	
   learning	
  
environments	
   and	
   influen7al	
   factors,	
   this	
   ar7cle	
  
emphasises	
   that	
   the	
   assessment	
   must	
   be	
   integrated	
   in	
  
prac7ce	
  with	
  a	
  focus	
  on	
  the	
  applica7on	
  of	
  knowledge	
  and	
  
theory	
  in	
  a	
  professional	
  context.	
  It	
  is	
  also	
  recommended	
  to	
  
have	
   the	
   assessment	
   conducted	
   at	
   different	
   7me	
   points:	
  
before	
   the	
   experiences	
   for	
   briefing	
   and	
   safety	
   reasons;	
  
during	
   the	
  experiences	
   to	
  assess	
   the	
  actual	
  applica7on	
  of	
  
knowledge	
   and	
   skills;	
   and	
   post-­‐experiences	
   to	
   encourage	
  
reflec7ve	
  prac7ces,	
  self-­‐evalua7on,	
  and	
  review.	
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Assessment	
  of	
  Graduate	
  Learning	
  Outcomes	
  in	
  work-­‐
based	
  contexts	
  (Australia)	
  

The	
   Assessing	
   and	
   Assuring	
   Graduate	
   Learning	
   Outcomes	
  
(AAGLO)	
   Project	
   conducted	
   in	
   Australia	
   has	
   examined	
  
issues	
   related	
   to	
   the	
   assessment	
   of	
   Graduate	
   Learning	
  
Outcomes	
   (GLOs)	
   in	
  work-­‐based	
  contexts.	
  The	
  Project	
  has	
  
recognised	
  a	
  number	
  of	
  challenges	
  in	
  assessing	
  work-­‐based	
  
learning,	
   for	
   example,	
   the	
   difficul7es	
   in	
   devising	
  
assessment	
   tasks	
   appropriate	
   to	
   the	
   unpredictable	
   and	
  
oren	
   unbounded	
   outcomes	
   in	
   the	
   real-­‐world	
   working	
  
context.	
  Recommenda7ons	
  included	
  aspects	
  related	
  to	
  the	
  
development	
   of	
   students’	
   knowledge	
   about	
   assessment	
  
ac7vi7es,	
   the	
   enhancement	
   of	
   teachers’	
   and	
   industrial	
  
supervisors’	
   assessment	
   capacity,	
   and	
   the	
   provision	
   of	
  
7mely	
  and	
  responsive	
  evalua7on.	
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